Section IV – EVIDENCE FOR MEETING STANDARDS
Assessment #1 CONTENT KNOWLEDGE: Praxis II Assessment 0353 Education of Exceptional Students: Core Content Knowledge
1. Description
The Education of Exceptional Students: Core Content Knowledge test is designed for individuals who plan to teach in a special education program at any grade level from preschool through grade 12. This one-hour exam is comprised of 60 multiple-choice questions that assess the examinee’s knowledge of the basic principles of special education, focusing on three major content areas: Understanding Exceptionalities, Legal and Societal Issues, and Delivery of Services to Students with Disabilities. Although questions on the test address disabilities from any degree varying from mild to profound, extensive knowledge of individual specialty areas such as visual impairment or hearing loss is not required.  A brief description of each content area is provided in the following paragraphs:
Understanding Exceptionalities:  Approximately 25-30% of the questions address this area, and include the following topics: (a) Human development and behavior, including social and emotional development and behavior, language development and behavior, cognition, physical, motor, and sensory development; (b) Characteristics of students with disabilities, including the influence of cognitive factors, affective and social-adaptive factors, including cultural, linguistic, gender, and socioeconomic factors, genetic, medical, motor, sensory, and chronological-age factors; (c) Basic concepts in special education, including definitions of all major categories and specific disabilities, causation and prevention, degrees of severity, classifications as represented in the 1997 amendments to the Individuals with Disabilities Education Act (IDEA’97), the effects of labeling, ADHD, and the influence of level of severity and presence of multiple exceptionalities; and (d) The influence of an exceptional condition throughout an individual’s life span.
Legal and Societal Issues:  Approximately 15-20% of the questions focus on this area. Questions assess the candidate’s knowledge of federal laws and legal issues related to special education. Topics addressed include: Public Law 94-142, Public Law 105-17 (IDEA’97), Section 504, American with Disabilities Act (ADA), and important legal issues raised by the court cases, including program appropriateness (Rowley), related services (Tatro), discipline (Honig), and inclusion (Oberti). This part of the test also addresses the school’s connections with the families, prospective and actual employers, and communities of students with disabilities. Topics addressed include teacher advocacy, student self-advocacy, parent partnerships, public attitudes, cultural and community influences, interagency agreements, and cooperative transition planning. Historical movements and trends are also covered, including deinstitutionalization, application of technology, transition, advocacy, accountability and meeting educational standards.
Delivery of Services to Students with Disabilities: Over half (50-60%) of the questions focus on the delivery of services to students, and address the following five broad categories: (a) Background knowledge, including conceptual approaches underlying service delivery, placement and program issues, and integrating best practices from multidisciplinary research and professional literature; (b) Curriculum and instruction and their implementation across the continuum of educational placements, including the individualized family service plan (IFSP), the individualized education program (IEP) process, instructional development and implementation, teaching strategies and methods, instructional format and components, career development and transition issues, and technology for teaching and learning in special education settings; (c) Assessment, including use of assessment for screening, diagnosis, placement, and instructional decision-making, formal and informal procedures and test materials; (d) Structuring and managing the learning environment, and classroom management techniques; and (e) Professional roles and responsibilities, including collaboration with other professionals, self-reflection, influence of teacher attitudes, values, and behaviors on the learning of exceptional students, and communicating with parents, guardians, and appropriate community collaborators.
2. Alignment with SPA Standards:

The Council for Exceptional Children (CEC) worked closely with ETS to align the Praxis II assessments with the CEC Standards for the Preparation of Special Educators. CEC’s Professional Standards and Practice Standing Committee (PSPSC) recommended and approved Praxis II Assessment 0353 Education of Exceptional Students: Core Content Knowledge as meeting the CEC Common Core standards.
3. Summary of the Data
The Utah State Office of Education (USOE) will begin requiring Praxis II content tests as of July 2005. Beginning in the fall 2004 semester, WSU Teacher Education program will require all students to test in their major and minor areas. Therefore, Praxis II data are not available at this time but will be available for candidates completing the program in Spring 2005.
4. Interpretation of the Data

Currently, CEC is working with ETS to develop a national performance standard (or cut score) for this test, to provide guidance to states as they establish state standards. The USOE has not set a cut score for the Praxis II Assessment 0353 Education of Exceptional Students: Core Content Knowledge at this time. When a cut score is set, the WSU Teacher Education Program will use that score as an indicator of the candidate’s level of mastery of program content knowledge.  
Assessment #2 CONTENT KNOWLEDGE: Course Grade Point Average (GPA)
1. Description
Candidates are expected to maintain high professional and academic standards. Quality of work and timely progress through the program are two criteria considered as evidence of professional competence. Weber State University uses a 4-point grading system in which a grade of A (4.0) or A- (3.7) designates excellent work, and B+ (3.3), B (3.0), and B- indicates good work. Candidates must maintain a GPA of 3.0 in all university course work, not receiving a grade lower than B- in any professional education course.  

2. Alignment with SPA Standards

The WSU Special Education Mild/Moderate program consists of eight courses and two field experiences taught in hierarchal order. Candidates use the knowledge and skills acquired in each course to develop the dispositions and ethics required for success as a special educator. Each course and field experience in the program has been designed to address one or more of the 10 Council for Exceptional Children (CEC) Special Education Content Standards as demonstrated in Section II assessment 2.. The program includes the following courses and practica:


EDUC4510: Foundations in Special Education (3)


EDUC 4520: Planning and Managing the Special Education Learning Environment (3)


EDUC 4521: Practicum in Special Education (2)


EDUC 4530: Principles and Applications of Special Education Assessment (3)


EDUC 4540: Managing Student Behavior and Teaching Social Skills (3)

EDUC 4550: Instructional Content and Methods for Elementary Special Education Students (3)

EDUC 4580: Instructional Content, Methods, and Transition for Secondary Special Education Students (3)

EDUC 4581: Pre-Student Teaching in Special Education (4)

EDUC 4640: Diagnosis and Remediation of Math Problems (3)

EDUC 4650: Diagnosis and Remediation of Reading Problems (3)

3. Summary of Data
Over the last three semesters, mean course GPA scores have ranged from 3.3 – 4.0 (B+ - A).

4. Interpretation of the Data
Overall, the data show that the students in the special education mild/moderate program are achieving at a high level. Having a competitive admissions process has been very helpful. One of the requirements for admission is completion of at least 40 semester hours of general education or relevant prerequisite courses with an overall GPA of 3.0 or higher, or 3.25 on the last 30 hours. Each course in the program is taught with an appropriate level of rigor, and assignments are designed to help candidates apply concepts learned in class that they will find valuable in their future careers. Candidates also demonstrate content knowledge through exams, research projects, case studies and applied projects. Upon completion of the program, the vast majority of our students have developed the entry-level skills needed to ensure success in the culminating student teaching experience. Moreover, our program graduates are highly sought after by the local school districts. 

Assessment #3.  ABILITY TO PLAN INSTRUCTION: Interactive Case Studies

1. Description
A series of interactive case studies presented on CD was developed by the University of Missouri, Columbia and partially funded by Grant #H029K70089 from the U.S. Department of Education.  These case studies were designed to improve the knowledge and skills needed by classroom teachers to successfully teach and manage children with emotional and behavioral disorders. The CD presents three individual case studies, one each at the early childhood, elementary, and secondary levels, with a wealth of supporting material. The CD includes comprehensive assessment data, seven to eight 2-minute video clips of the child in an actual school setting, and presentations by recognized experts in the field on a variety of cognitive and behavioral interventions. In addition, a variety of teacher tools and templates are provided to help candidates design items such as point cards, self-monitoring forms, and token economy systems.

Each candidate is required to complete a comprehensive case study of Amy, an elementary student, in Education 4550 – Instructional Content and Methods for Elementary Special Education Students and of Deangelo, a secondary student, in Education 4580 – Instructional Content, Methods, and Transition for Secondary Special Education Students, the final courses before Clinical Practice. Candidates must identify needs, assess settings, and develop instructional and behavioral plans appropriate for Amy and Deangelo. Candidates work on these case studies individually throughout the semester, and the final class of the semester is devoted to an IEP meeting for Amy or Deangelo. During the final class session, each candidate is assigned a specific role on the IEP team and participates in the IEP from the perspective of that team member. Candidates work together as they share their findings and collaborate to develop effective and appropriate plans. The final case study is turned in to the instructor for evaluation as a culminating project. A detailed rubric is used as the evaluation instrument with 100 points possible for the project.

2. Alignment with SPA Standards:

This assessment is intended to address CEC Standards 3, 4, 5, 7, and 10. 

Standard 3. Candidates must consider the developmental, social, and cultural characteristics of Amy and Deangelo as they develop their instructional and behavioral plans. Because Amy and Deangelo come from family and cultural backgrounds quite different from that of most of our candidates, we are able to explore the impact that these factors have on an individual’s development. This is demonstrated in the Assess Needs section of the assignment.

Standard 4.  Candidates use validated instructional methods to plan appropriate and effective instruction in the least restrictive environment. In addition to methods taught in the Special Education program, the CD provides candidates with many evidence-based interventions from which to choose. Through this activity, candidates learn that there are multiple valid approaches to working with students with exceptional learning needs. This is indicated in the Plan Instruction section of the assignment.

Standard 5. Candidates complete detailed setting analyses for Amy and Deangelo in order to determine the conditions under which the student succeeds or struggles. Candidates consider school-wide and classroom behavior expectations, individual preferences, and student motivation as they design an effective behavior intervention plan. This is demonstrated in the Setting Assessment and Plan Behavior Intervention sections of the assignment.

Standard 7. Candidates develop comprehensive IEPs for Amy and Deangelo as a culminating activity. From their needs assessments, candidates select and prioritize needs, develop long-range goals and short-term objectives, and plan for transition. This is demonstrated in the IEP section of the assignment..

Standard 10. Candidates experience collaboration with families, other educators, and related service providers through vignettes presented on the CD. During the culminating IEP, candidates are assigned a role and participate from the perspective of that individual as they develop IEP goals and objectives. This is demonstrated in the IEP section of the assignment.
3. Summary of the Data
Each case study is awarded up to 100 points based on a rubric. Over the last three semesters, the mean score received was 91.6, with a range of 67-100. Although this assessment has been used for the last three semesters, data were not collected for each separate category until Fall 2004. Thus, the attached table in Section II only gives data for Fall 2004, and each category is reported as “Beginning,” “Developing,” or “Accomplished.”
4. Interpretation of the Data

The data presented above indicate that candidates effectively meet program standards for each of the areas addressed by this assessment. Further, candidates have an opportunity to improve their knowledge and skills because this assessment is administered twice in the program. Thus, candidates who receive a lower score due to possible misinterpretation of assignment expectations have the opportunity to score higher on the second case study after consultation with a faculty member. Candidates who receive a rating of “Beginning” in any category are required to resubmit until they meet at least the “Developing” criteria in each category.

Assessment # 4.  Pedagogical and Professional Knowledge, Skills, and Dispositions: Comprehensive Evaluation of Special Education Student Teaching (Checklist)
1. Description

To assess each candidate’s performance during the pre-student teaching and student teaching experiences, the special education faculty have developed and utilize the Comprehensive Evaluation of Special Education Student Teaching checklist.  The checklist was developed to reflect the Council for Exceptional Children (CEC) Knowledge and Skill Base Common Core and Individualized General Curriculum Knowledge and Skills Base. The checklist assesses five specific areas: (a) assessment and evaluation skills, (b) program planning and development, (c) program implementation, (d) management, and (e) professionalism. Candidates are assessed through direct observation by the cooperating teacher and university supervisor, and by artifacts produced during the clinical practica. A 6-point rating scale is utilized:

1= consistently demonstrates skill

2= often demonstrates skill, sometimes requires support or reminders

3= sometimes demonstrates skill, frequently requires support or reminders 

4= is knowledgeable of the skill but rarely demonstrates utilization

5= is not knowledgeable of the skill and does not demonstrate utilization

6= not observed

2. Alignment with  SPA standards:
The pre-student teaching and student teaching experiences are designed to provide candidates with opportunities to demonstrate competency in all 10 of the CEC Special Education Content Standards. However, the checklist is primarily utilized to assess the candidates’ pedagogical and professional knowledge, skills and dispositions on Standards 4 – 10. A brief summary of each standard follows:


Standard 4 - Instructional Strategies: Candidates are assessed on their ability to utilize effective models, strategies, techniques, and materials in the teaching process.


Standard 5 - Learning Environments and Social Interactions: Candidates are assessed on program and classroom management, behavior management, and records management.


Standard 6 – Language: Candidates are assessed on their ability to adapt curriculum and instruction to individual students’ language proficiency, and to utilize augmentative technologies when needed.


Standard 7 – Instructional Planning: Candidates are required to develop daily written lesson plans consistent with IEP goals and objectives.


Standard 8 – Assessment: Candidates administer, score, and interpret standardized norm-referenced tests; develop, administer, score and interpret curriculum-based assessments; and conduct and interpret behavioral and environmental assessments.


Standard 9 – Professional and Ethical Practice: Candidates are assessed on their commitment to the profession, support of system standards, compliance with professional ethics, and their professional image and dispositions.


Standard 10 – Collaboration: Candidates must demonstrate the ability to effectively communicate and work with others across a variety of settings and situations; they are assessed on their ability to develop and maintain positive relationships with supervisors, parents, students, and colleagues.  

3. Summary of Data:
Data from the fall 2004 semester show that all but one of the 12 candidates received ratings of 1 or 2 in each of the five categories; one candidate received a rating of 4 (knowledgeable of the skill but rarely demonstrates it) in the area of management.

4. Interpretation of the Data:
The data presented above suggest that most candidates develop the necessary entry-level skills required for successful practice upon completion of the program. However, classroom management is typically one area with which beginning teachers struggle, and the data from this assessment suggest that candidates will continue to need quality clinical experiences in which to apply the knowledge acquired in their course work and to refine their skills.
Assessment #5. EFFECTS ON STUDENT LEARNING: Teacher Work Sample. 
1. Description
The Teacher Work Sample (TWS) is a process that enables teacher candidates to demonstrate teaching performances directly related to planning, implementing, assessing student learning, and evaluating teaching and learning for a standards-based instructional unit.  The TWS provides opportunity for candidates to develop, organize, implement, assess, and reflect upon instruction in their assigned subject and grade level.  The focus of the TWS is on student achievement and competence in knowledge and skills.  Therefore, teacher work samples provide credible evidence of a candidate’s ability to facilitate learning of all students.  
Sections of Teacher Work Sample


. Contextual Factors


. Objectives/Learning Outcomes


. Assessment Plan


. Design for Instruction


. Instructional Decision-Making


. Analysis of Student Learning


. Reflection and Self-Evaluation

In the Special Education program, candidates create a TWS for a two-three week unit which is taught during clinical practice under the guidance and supervision of the cooperating teacher and university supervisor. Throughout the Clinical Practice, candidates receive ongoing feedback on their lessons and assessment plan. During the final Clinical Practice synthesis, faculty members meet with candidates to evaluate and reflect upon the TWS.

2. Alignment with SPA standards.
This assessment is intended to address CEC Standards 3, 4, 5, 6, 7, 8, 9, and 10. 

Standard 3. Candidates must consider the developmental, social, and cultural characteristics of their pupils in the contextual factors section of the TWS as they develop their instructional and behavioral plans. .

Standard 4.  Candidates use validated instructional methods to plan appropriate and effective instruction in the least restrictive environment. In addition to methods taught in the Special Education program, candidates consult with their cooperating teacher and university supervisor.
Standard 5. The learning environment is described in the Contextual Factors section, and candidates take that information into consideration when designing appropriate learning environments and social interactions for pupils in their classroom. Candidates consider school-wide and classroom behavior expectations, individual preferences, and student motivation as they design effective behavior interventions and classroom management plans. 

Standard 6. Candidates describe linguistic deficiencies and language and cultural differences in the Contextual Factors section. These factors are specifically addressed when they plan for instruction and assess pupil learning. Accommodations are designed to enhance the learning of each individual in the classroom.

Standard 7.  Candidates select and prioritize needs, develop long-range goals and short-term objectives, and plan for transition in the Instructional Decision Making component of the TWS.

Standard 8. Candidates employ multiple forms of assessment to insure the value of their instruction. Assessments may be informal, such as student answers to teacher questions, games, and observation of students. The unit also includes traditional assessments such as quizzes, tests, reports, as well as other authentic assessments. 
Section 9. Reflection and self-evaluation are an important feature of the TWS. Candidates reflect on how their own attitudes, behaviors, and communication styles influence their effectiveness as a teacher. Cooperating teachers and University Supervisors regularly counsel candidates concerning professionalism and ethical practice.
Standard 10. Candidates collaborate closely with their cooperating teacher, other educators, and related service providers in developing the TWS.
3. Summary of the Data. Faculty have been developing this model for the past several semesters; however, it was first formally implemented Fall 2004. All 12 candidates met the standards as outlined on the scoring rubric. Overall, each candidate’s TWS was of high quality.
4. Interpretation of the Data. Prior to meeting with the faculty members who evaluate the TWS, candidates participate in peer-review sessions and have the chance to receive feedback and make changes prior to formal evaluation. Thus, candidates have ample opportunity to revise and refine their work. The data presented above indicate that candidates effectively meet program standards for each of the areas addressed by this assessment. 
Assessment #6.  ADDITIONAL ASSESSMENT THAT ADDRESSES CEC STANDARDS: Portfolio

1. Description
All candidates for licensure in special education are required to develop a professional portfolio during their student teaching experience. The portfolio demonstrates the candidate’s knowledge and skills as outlined in the Council for Exceptional Children’s Standards for Beginning Special Educators.  Candidates choose artifacts that best demonstrate their understanding, knowledge, and/or performance in each of the 10 CEC standards.  As part of this process, candidates must develop reflection statements for each artifact that provide an overview of the artifact, justify how the artifact relates to the standard, and that describes their professional development and learning. The portfolio contains two - three artifacts for each standard area. Artifacts include work samples, journals, photos, observations, lesson plans, course work from classes, behavior plans, team meeting notes, or other forms of evidence. 
Throughout the program, candidates are encouraged to continue work on their portfolios, and portfolios are reviewed informally in the final two courses prior to student teaching. At the end of each semester, a committee of faculty members in special education meets with candidates who have completed student teaching for the purpose of evaluating the portfolios. Portfolios are judged according to a rubric which lists six criteria. A criterion can be judged as “met”, “developing”, or “not met”.

2. Alignment with SPA Standards:

This assessment is intended to address each of the CEC Standards specifically and in depth. Instructions given to candidates list examples of artifacts that may be used to demonstrate competency in each standard, but candidates are free to submit any artifact that they consider relevant to the standard. Each artifact is accompanied by a reflective piece which details how the candidate views the relationship between the artifact and the standard. Please see the attached instructions and rubric for further detail. 

3. Summary of the Data
For the 12 candidates completing student teaching in Fall 2004, all 12 candidates received ratings of “met” on all six criteria. 

4. Interpretation of the Data

The data presented above indicate that candidates effectively meet program standards for each of the 10 CEC Standards. Further, the portfolios are a valuable tool to showcase candidates’ readiness and preparation when they interview for professional teaching positions. 
